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Introduction  to  English  Language  Arts  8 

Welcome  to  English  Language  Arts  8!  We  hope  that  you  and  your  student  enjoy  working  through  this  English 
Language  Arts  course  together. 

The  Course  at  a Glance 

There  are  seven  modules  for  this  course.  It  is  recommended  that  students  work  through  the  modules  in  order 
because  the  concepts  and  skills  introduced  in  one  module  will  be  reinforced,  extended,  and  applied  in  later 
modules. 
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English  Language  Arts  8 Curriculum  Information 

Alberta  Education,  a department  within  the  Government  of  Alberta,  is  responsible  for  determining  what  Alberta 
students  are  expected  to  learn  from  Kindergarten  to  Grade  12.  The  department  works  with  its  stakeholders  to 
design  curriculum  and  provide  authorized  resources  that  meet  the  needs  of  learners  and  educators. 

This  distance  learning  course  was  designed  and  developed  by  Learning  Technologies  Branch  within  Alberta 
Education.  The  course  components  have  been  reviewed  and  approved  as  provincially  authorized  resources. 
This  means  the  Alberta  teachers  and  publishing  staff  who  made  these  resources  have  ensured  they  comply 
with  the  standards  and  specifications  established  by  Alberta  Education  for  this  curriculum. 

Specific  information  about  this  curriculum  can  be  found  on  the  Alberta  Education  website  where  Curriculum 
Handbooks  for  Parents  and  Curriculum  Summaries  are  available: 

http://www.education.gov.ab.ca/parents/handbooks/ 

Following  is  a brief  summary  of  the  English  Language  Arts  8 program  of  studies. 

The  aim  of  English  language  arts  is  to  enable  each  student  to  understand  and  appreciate  language  and  to  use  it 
confidently  and  competently  in  a variety  of  situations  for  communication,  personal  satisfaction,  and  learning. 

The  six  language  arts — listening,  speaking,  reading,  writing,  viewing,  and  representing — are  interrelated 
and  interdependent.  Students  become  confident  and  competent  users  of  all  six  language  arts  through  many 
opportunities  to  listen  and  speak,  read  and  write,  and  view  and  represent  in  a variety  of  ways  and  contexts. 

English  Language  Arts  8 presents  students  with  learning  activities  to  improve  their  use  of  language  to  think, 
communicate,  and  learn.  As  students  work  through  the  course,  they  will  use  the  communication  modes  of 
listening,  speaking,  reading,  writing,  viewing,  and  representing  to  achieve  the  following  outcomes: 

• explore  thoughts,  ideas,  feelings,  and  experiences 

• comprehend  and  respond  personally  and  critically  to  oral,  print,  and  other  media  texts 

• manage  ideas  and  information 

• enhance  the  clarity  and  artistry  of  communication 

• respect,  support,  and  collaborate  with  others 

English  Language  Arts  8 Course  Components 

You  have  chosen  an  alternative  form  of  learning  that  allows  your  student  greater  freedom  in  some  ways  than 
traditional  classroom  learning.  It  also  requires  discipline  and  motivation  for  your  student  to  carry  on  without 
someone  standing  behind  and  pushing  as  a classroom  teacher  often  does.  As  a home  instructor,  you  can  assist 
your  student  in  many  ways.  The  first  thing  to  do  is  to  familiarize  yourself  with  the  structure  of  the  course  and 
its  components.  The  structure  of  the  modules  in  English  Language  Arts  8 follows  a systematic  design.  The 
basic  components  include  Student  Module  Booklets,  Assignment  Booklets,  and  multimedia  or  audio  CDs. 

The  English  Language  Arts  8 learning  package  includes  the  following  components: 

• seven  Student  Module  Booklets 

• fourteen  Assignment  Booklets 

• two  English  Language  Arts  8 Audio  CDs 

• one  English  Language  Arts  8 Multimedia  CD 
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When  you  receive  your  course  material,  take  the  time  to  look  carefully  at  what  you  have  received  to  ensure 
that  it  is  complete,  that  it  is  the  correct  course,  and  that  it  is  not  defective  in  any  way.  If  there  is  a problem, 
notify  your  supplier  immediately. 

Student  Module  Booklets 

Each  Student  Module  Booklet  begins  with  a table  of  contents,  course  information,  a module  overview,  and  an 
assessment  statement.  Note  how  each  of  the  seven  modules  in  the  course  is  divided  into  sections  (usually 
three  per  module)  and  how  each  section  is,  in  turn,  divided  into  lessons.  Lessons  contain  instructional 
material  and  questions  for  students  to  respond  to.  At  the  end  of  each  lesson,  you  will  usually  find  a glossary 
of  terms  that  have  been  introduced  in  that  lesson.  You  will  also  find  suggested  responses  at  the  end  of  each 
lesson.  These  responses  allow  students  to  correct  their  own  work  in  the  Student  Module  Booklet — something 
that  you  should  monitor  closely.  At  the  end  of  each  Student  Module  Booklet,  there  is  a module  summary, 
which  focuses  on  the  main  ideas  and  concepts  that  the  student  has  learned. 

Assignment  Booklets 

Accompanying  each  module  are  two  Assignment  Booklets.  Your  student’s  marks  for  each  module  will  be 
determined  by  how  well  he  or  she  does  the  assignments  in  the  Assignment  Booklets.  As  your  student  works 
through  a Student  Module  Booklet,  he  or  she  will  be  directed  to  the  appropriate  Assignment  Booklet  to 
respond  to  the  questions  asked  there.  It  is  these  responses  that  students  will  submit  to  their  teacher  for 
grading.  Please  ensure  that  your  student  follows  the  instructions  in  the  Assignment  Booklets  closely  and  that 
the  student  does  his  or  her  best  work  for  assessment.  Encourage  your  student  to  contact  his  or  her  teacher  if 
he  or  she  has  any  concerns  about  the  assignments.  Feedback  is  important  for  the  learning  process.  Although 
assessment  helps  measure  progress,  feedback  often  offers  strategies  for  improvement  before  the  next 
assignment. 

When  your  student  has  completed  each  Assignment  Booklet,  it  should  be  promptly  submitted  to  the  teacher 
for  assessment.  While  you  are  waiting  for  feedback  from  the  teacher,  you  are  encouraged  to  have  your  student 
start  the  next  module. 

Course  CDs 

Your  course  contains  at  least  two  CDs.  These  CDs  contain  various  multimedia  and  audio  segments  that  will 
help  your  student  learn  the  basic  concepts  within  this  course.  Students  learn  in  different  ways,  and  technology 
helps  create  different  kinds  of  learning  environments.  Students  have  an  opportunity  to  interact  with  the 
information.  They  can  try  different  scenarios  and  see  what  happens.  They  can  see  how  these  concepts  relate 
to  world  problems  and  situations.  These  course  CDs  will  help  your  student  understand,  use,  and  apply 
technology  in  effective,  efficient,  and  ethical  ways.  Learning  information  and  communication  technology  (ICT) 
skills  is  necessary  for  your  student  to  ensure  ongoing  competitiveness  in  a knowledge  economy. 

If  you  do  not  have  access  to  a computer,  make  every  effort  to  arrange  for  your  student  to  have  periodic 
access  to  a computer  in  a nearby  school  or  library. 

Resources  and  Equipment 

In  addition  to  the  course  materials,  your  student  will  need  the  following  resources,  which  are  available  from 
the  Learning  Resources  Centre: 

• the  textbook  Crossroads  8 

• the  English  Language  Arts  Handbook  for  Secondary  Students 
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• one  of  the  following  novels:  Holes  by  Louis  Sachar;  The  Tuesday  Cafe  by  Don  Trembath;  The  True 
Confessions  of  Charlotte  Doyle  by  Avi;  Walk  Two  Moons  by  Sharon  Creech 

• a dictionary,  such  as  Gage  Canadian  Dictionary  or  Canadian  Oxford  Dictionary,  and  a thesaurus 

Following  is  a list  of  equipment  that  your  student  will  be  required  to  use.  You  may  wish  to  discuss  the 
availability  of  equipment  with  your  distance  learning  provider. 

• Your  student  will  need  access  to  a computer  with  a CD-ROM  drive  so  that  he  or  she  can  use  the  CDs  that 
accompany  this  course.  Your  student  should  also  use  a word-processing  application  like  Microsoft®  Word 
to  do  assignments  whenever  possible.  Because  students  are  frequently  referred  to  the  Internet,  your 
student  needs  access  to  an  Internet  connection.  If  you  do  not  have  computer  and  Internet  capabilities  at 
home,  remember  that  computers  with  Internet  access  are  widely  available  through  public  libraries  and 
schools.  Make  arrangements  so  that  your  student  has  access  to  this  valuable  resource. 

• To  listen  to  the  English  Language  Arts  8 Audio  CDs  that  come  with  the  course  materials,  your  student 
may  use  a CD  player  or  a computer  with  a CD-ROM  drive. 

• Your  student  will  need  some  way  to  record  oral  assignments.  You  may  choose  to  use  an  audiocassette 
recorder  or  a computer  equipped  with  recording  capability. 

Finally,  your  student  will  need  a notebook  or  binder  with  lined  paper  to  answer  questions  from  the  Student 
Module  Booklet  and  a separate  notebook  for  journal  writing. 

Additional  Resources 

Internet  Links 

The  Internet  can  be  a valuable  research  and  learning  tool  for  your  student.  Periodically,  references  to 
Internet  sites  are  provided  in  the  Student  Module  Booklets  and/or  in  the  Home  Instructor’s  Guide.  You  should 
also  encourage  your  student  to  use  other  information  sources,  such  as  the  library. 

When  your  student  is  using  the  Internet,  there  are  a few  things  to  keep  in  mind: 

• Do  not  believe  everything  you  read.  The  Internet  is  filled  with  information.  Unfortunately,  not  all  of  it 
is  correct.  Anyone  can  put  information  on  the  Internet.  The  important  thing  is  that  your  student  takes  a 
close  look  at  the  source  to  determine  who  is  credited  with  supplying  the  information.  For  example,  did 
a university,  a museum,  or  a science  centre  put  the  information  on  the  Internet?  If  so,  it  probably 
provides  correct  information. 

The  point  is  to  encourage  your  student  to  use  a critical  eye  and  not  to  believe  everything  he  or  she 
reads.  If  your  student  is  uncertain  about  something,  it  is  wise  to  double  check  the  information  on  one 
or  two  other  sites  or  with  other  resources. 

Go  to  the  Internet  sites  referenced  in  the  Student  Module  Booklets  or  this  guide  before  your  student 
accesses  them.  Confirm  the  site  is  still  relevant  and  appropriate  for  your  student.  The  owners  of  the 
Internet  addresses  (URLs)  sometimes  change,  and  a site  that  was  educational  when  this  course  was 
written  may  no  longer  be  suitable.  Also,  try  out  recommended  search  words  to  confirm  that  they  are 
still  safe. 
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• Use  online  resezn-ch  tools.  There  are  a number  of  different  tools,  called  search  engines,  available  to 
assist  your  student  in  finding  information  on  the  Internet.  These  engines  organize  and  sort  information 
by  topic  or  key  word.  AltaVista  Canada  (www.2iltavista.com),  Google  Canada  (www.google.ca),  and 
Yahoo!  Canada  (www.yaihoo.ca)  are  just  a few  of  the  search  engines  available. 

• Websites  can  change  or  disappear.  Your  student  should  keep  in  mind  that  the  Internet  is  constantly 
changing.  Sometimes  he  or  she  will  discover  that  after  typing  in  an  address,  a note  will  come  up  on  the 
screen  indicating  that  the  site  has  moved  or  disappeared.  If  your  student  finds  that  an  address  does 
not  work,  he  or  she  should  go  back  to  one  of  the  search  engines  and  do  a general  search  using  a key 
word  or  phrase. 

LearnAlberta.ca 

LearnAlberta.ca  is  a special,  protected  website  found  at  http://www.learnalberta.ca.  It  has  been  developed 
by  Alberta  Education  for  Albertans.  Whenever  your  student  is  asked  to  go  to  this  large  site  (portal),  you  can 
be  assured  the  content  has  been  either  developed  by  or  for  Alberta  Education  or  licensed  to  Alberta 
Education  because  it  is  quality  content  related  to  Alberta  students’  needs. 

LearnAlberta.ca  is  a recognized,  digital  learning  environment  for  Albertans.  This  Alberta  Education  portal  is  a 
place  where  students  can  support  their  learning  by  accessing  resources  for  projects,  homework,  help, 
review,  or  study.  Home  Instructors  also  have  access  so  they  can  learn  what  their  students  are  expected  to 
know  and  be  able  to  do.  They  can  then  support  their  students’  learning. 

For  example,  LearnAlberta.ca  contains  a large  Online  Reference  Centre  that  includes  multimedia 
encyclopedias,  journals,  newspapers,  transcripts,  images,  maps,  and  more.  The  National  Geographic  site 
contains  many  current  video  clips  that  have  been  indexed  for  Alberta  Programs  of  Study.  Teacher  support 
materials  and  student  activities  are  also  available.  The  content  is  organized  by  grade  level,  subject,  and 
curriculum  objective.  Use  the  search  engine  to  find  key  concepts  quickly.  Check  this  site  often  as  new 
interactive  multimedia  segments  are  being  added  all  the  time. 

If  you  find  a password  is  required,  contact  your  teacher  or  school  to  get  one.  No  fee  is  required. 

The  Role  of  the  Home  Instructor 


As  the  home  instructor,  you  have  a key  role  in  determining  your  student’s  success  in  this  course.  Your  student 
needs  encouragement  and  the  confidence  of  knowing  that  the  course  is  important  to  his  or  her  future.  You  are 
expected  to  perform  the  following  duties: 

• Ensure  your  student  has  a suitable  study  area. 

• Ensure  your  student  establishes  a timetable. 

• Supervise  your  student’s  completion  of  the  English  Language  Arts  8 modules. 

• Monitor  your  student’s  progress. 

• Provide  your  student  with  encouragement. 

• Check  your  student’s  work,  or  supervise  your  student’s  checking  of  the  lessons. 

• Supervise  the  submission  of  Assignment  Booklets. 

• Develop  a routine  with  your  student  and  a good  working  relationship.  Remember,  education  is  a 
partnership. 
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Here  are  other  things  you  can  do  to  help  your  student  maximize  his  or  her  chances  of  success  in  this  course: 

• Encourage  your  student  to  read  the  modules  and  selections  in  the  textbook  carefully  and  completely. 
Students  should  answer  all  questions  in  their  notebooks.  In  some  cases,  it  may  be  appropriate  for  your 
student  to  discuss  the  questions  with  you.  Students  should  check  their  responses  with  the  Suggested 
Responses  after  they  have  attempted  to  answer  the  questions.  Encourage  your  student  to  discuss  his  or 
her  answers  with  you  after  comparing  them  with  the  suggested  responses. 

• Use  the  English  Language  Arts  Handbook  for  Secondary  Students  as  a resource  for  extra  help  whenever  it 
is  needed. 

• Since  developing  speaking  and  listening  skills  is  important,  students  must  be  provided  with 
opportunities  to  work  with  others.  Moreover,  the  English  Language  Arts  Program  of  Studies  emphasizes 
that  students  need  to  learn  to  “respect,  support,  and  collaborate  with  others.”  As  much  as  possible, 
encourage  your  student  to  discuss  the  material,  ideas,  and  assignments  in  the  course  with  you  or  with 
others. 

• Many  of  the  lessons  ask  students  to  discuss  a piece  of  text  with  a partner  or  to  listen  to  other  people’s 
opinions.  In  the  writing  assignments,  the  students  are  encouraged  to  work  with  partners  to  brainstorm 
ideas  for  an  assignment  or  to  seek  assistance  with  revising  or  editing  an  assignment.  You  can  be  a 
partner  in  learning  or  arrange  for  a relative  or  friend  to  be  your  student’s  partner.  Alternatively,  your 
student  may  be  able  to  communicate  with  a partner  using  the  telephone  or  e-mail. 

• Encourage  your  student  to  read  as  much  as  possible.  As  with  most  other  skills,  reading  improves  with 
practice.  In  addition  to  the  course  materials  and  textbook,  students  should  read  newspapers,  magazines, 
novels,  and  non-fiction  books. 

• Remember  that  the  skills  of  reading,  writing,  speaking,  listening,  viewing,  and  representing  improve 
gradually  with  effort  and  practice.  Encourage  your  student  to  work  slowly  and  carefully  through  the 
modules  and  assignments  so  that  he  or  she  will  achieve  maximum  benefit  from  the  course. 

• Ensure  that  your  student  works  through  each  Assignment  Booklet  carefully.  Most  assignments  include 
assessment  criteria  so  that  students  can  see  how  the  assignment  will  be  marked.  Review  the  assessment 
criteria  with  your  student  before  he  or  she  begins  each  assignment.  Encourage  your  student  to  revise 
and  edit  his  or  her  work;  assignments  should  reflect  students’  best  efforts.  As  you  guide  and  advise  your 
student,  be  sure  that  you  do  not  direct  or  take  control  of  the  work  being  done.  Students  must  assume 
responsibility  for  their  work  and  learn  from  their  mistakes  as  well  as  their  achievements. 

• Review  your  student’s  assignments  when  they  have  been  marked  and  returned  by  the  teacher.  Help 
your  student  to  understand  his  or  her  areas  of  relative  strength  and  weakness  and  to  see  where 
improvements  are  needed.  Try  to  praise  your  student’s  efforts  and  successes,  and  give  encouragement 
when  he  or  she  is  facing  challenges. 

Arranging  the  Learning  Area 

One  of  the  best  ways  to  ensure  success  for  your  student  is  to  establish  a study  corner.  This  area  should  be 
well  lit,  quiet,  and  free  from  interruptions  and  distractions.  A comfortable  chair  and  sufficient  workspace  on 
a table  or  desk  are  essential.  Students  require  sufficient  space  for  course  materials,  books,  and  equipment. 


English  Language  Arts  8:  Module  1 


9 


Home  Instructor’s  Guide 


Time  Commitment 


It  is  important  that  the  student  has  a schedule.  Ensure  that  your  student  does  some  advance  planning.  Check 
the  final  plans  to  see  that  they  are  realistic. 

Only  you  and  your  student  know  how  much  time  is  available  for  completing  a course.  It  does  not  matter  too 
much  what  time  of  day  the  student  does  the  course  work — this  varies  with  the  individual’s  situation.  You  and 
your  student  must  decide  when  you  wish  to  have  the  course  completed.  When  you  make  this  estimate,  you 
must  take  into  account  time  worked  away  from  home,  time  needed  for  chores,  and  time  needed  for  recreation 
and  relaxation.  (In  Module  1,  students  are  asked  to  create  a chart  indicating  dates  when  each  module  will  be 
completed.  Detailed  suggestions  for  creating  such  a plan  are  given  on  pages  12  to  13  of  this  Home  Instructor’s 
Guide.) 

Modify  your  plans  as  circumstances  change.  Be  flexible,  but  do  not  procrastinate.  A planned  approach  to 
module  completion  will  help  your  student  successfully  complete  the  course. 

Assessment 

Assessment  is  important  to  the  development  of  every  learner.  There  are  two  kinds  of  assessment  in  this 
course:  informal  and  formal.  As  the  home  instructor,  you  will  take  part  in  the  informal  assessment. 

Informal  Assessment 

The  suggested  responses  at  the  end  of  each  lesson  give  students  immediate  feedback,  which  confirms  and 
clarifies  their  understanding  before  they  go  on.  At  the  junior  high  level,  monitoring  student  responses  and 
discussing  the  results  with  students  is  one  of  the  most  important  duties  of  the  home  instructor.  When  your 
student  has  completed  a lesson,  you  should  skim  over  it  to  be  sure  he  or  she  has  spent  enough  time  and  effort 
on  the  lesson. 

When  checking  your  student’s  work,  focus  first  on  the  work  he  or  she  has  done  correctly,  and  then  comment 
on  his  or  her  efforts.  Then,  if  necessary,  spend  time  clearing  up  any  misunderstandings.  Following  are  a few 
suggestions  that  have  proved  to  be  constructive  ways  of  handling  errors.  Stop  to  consider  why  there  are 
errors.  Ask  yourself  the  following  questions: 

• Is  your  student  repeatedly  making  the  same  errors,  or  do  the  errors  appear  to  be  random? 

• Do  the  errors  appear  to  be  the  result  of  carelessness? 

If  your  student  is  repeatedly  making  the  same  mistakes,  you  may  need  to  read  through  that  section  and 
explain  in  your  own  words  what  the  main  ideas  are.  If  the  errors  are  random  and  do  not  have  a serious  impact, 
then  they  may  be  ignored.  If  the  errors  appear  to  be  due  to  carelessness,  you  may  need  to 

• check  to  see  if  your  student  understands  the  directions 

• relate  the  activity  where  the  error  occurred  to  some  meaningful  aspect  of  your  student’s  life 

• discuss  the  information  with  your  student 

• have  your  student  slow  down 

• give  your  student  a rest 

Always  instruct  your  student  to  correct  incorrect  responses.  The  Student  Module  Booklet  becomes  an 
important  reference  when  doing  assignments,  and  it  is  essential  that  it  is  accurate.  Remember,  it  is  very 
important  that  students  not  only  learn  from  their  corrections  but  that  they  also  realize  that  making  mistakes  is 
a normal  part  of  learning. 
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Formal  Assessment 


Formal  assessment  is  based  on  the  work  students  do  in  their  Assignment  Booklets  and  a final  test.  Both  of 
these  are  marked  by  a teacher. 

There  are  two  Assignment  Booklets  for  each  module  in  the  course.  The  assignments  are  based  on  the  work 
the  student  has  completed  in  the  module.  Your  student  may  refer  to  the  Student  Module  Booklet  while 
completing  the  assignments.  Each  module  assignment  is  assessed  on  the  basis  of  the  student’s  demonstrated 
understanding  of  the  concepts  taught  in  that  module,  completeness  of  work,  neatness,  and  legibility. 

English  Language  Arts  8,  being  a core  subject  in  junior  high,  requires  the  writing  of  a final  test  that  must  be 
supervised  by  a responsible  adult.  Contact  your  learning  provider  for  information  about  the  administration  of 
the  final  test. 

The  final  mark  is  determined  by  how  well  the  student  does  on  all  the  modules  and  the  final  test.  It  is  suggested 
that  the  test  make  up  40  percent  of  the  student’s  mark  with  the  other  60  percent  based  on  course  work,  as 
assessed  by  the  teacher. 

Special  Features 

The  following  are  special  features  of  English  Language  Arts  8: 

• Journal  Entry.  The  journal  is  a collection  of  students’  personal  writing.  It  is  a place  where  they  can 
explore  ideas  and  express  themselves.  In  each  module,  students  will  be  given  suggestions  for  journal 
entries. 

• Portfolio  Item.  The  portfolio  is  a place  to  respond  to  texts  creatively  using  a variety  of  techniques. 
Students  will  be  given  suggestions  in  each  module  for  items  to  include  in  their  portfolios. 

• Vocabulary  Log.  The  vocabulary  log  is  a way  to  help  students  expand  their  vocabularies. 

• Visual  Cues.  Colour  is  used  to  highlight  terms  that  are  defined  in  the  Glossary.  As  well,  students  will 
find  several  icons  in  the  margins  of  the  Student  Module  Booklets.  Read  the  following  explanations  to 
discover  what  the  various  icons  prompt  your  student  to  do. 


Use  one  of  the 
textbooks. 


Use  one  of  the 
course  CDs. 


View  television 
or  a feature  film. 


Get  together  with  a 
partner  or  a group. 

These  features  are  explained  in  greater  detail  in  Module  1. 


Explore  the 
Internet. 
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Module  1:  Starting  Points 

Module  1 focuses  on  introducing  English  Language  Arts  8 students  to  the  course  and  its  components  and 
expectations.  In  the  first  section  students  are  introduced  to  the  course  and  materials — the  textbook,  the 
handbook,  a dictionary,  and  a thesaurus.  As  well,  they  set  goals  for  completing  the  course.  In  Section  2 they 
explore  ways  of  expressing  themselves  through  working  with  others,  creating  a portfolio,  and  keeping  a 
journal.  In  the  last  section  students  review  and  practise  research  skills. 

Section  1:  Getting  Started 

Section  1 introduces  students  to  the  course  and  materials.  As  well,  students  identify  the  goals  that  they  want 
to  reach  in  English  Language  Arts  8 and  reflect  on  how  they  might  achieve  these  goals. 

• Lesson  1 explains  the  structure  and  features  of  the  course.  Be  sure  your  student  reads  through  the 
introductory  pages  of  Module  1.  Pay  particular  attention  to  “General  Course  Information.”  As  your 
student  works  through  Lesson  1,  he  or  she  is  becoming  familiar  with  the  structure  of  the  course  and 
practising  previewing  skills. 

• Lesson  2 introduces  the  textbooks  that  your  student  will  be  using  in  the  course.  Again,  your  student 
practises  previewing  skills  while  becoming  familiar  with  course  materials.  As  well,  your  student  will 
review  using  a dictionary  and  a thesaurus.  Finally,  it  is  suggested  that  your  student  select  which  novel 
he  or  she  wishes  to  read  for  the  novel  study  in  Module  3.  It  is  a good  idea  to  choose — and  obtain — the 
novel  early  so  your  student  can  begin  reading  before  he  or  she  begins  Module  3.  This  is  particularly 
important  if  your  student  is  a slower  reader  or  has  difficulty  reading  longer  texts.  If  this  is  the  case,  and 
the  novel  is  obtained  early,  your  student  can  read  at  a more  leisurely  pace.  A description  of  the  novels  is 
included  in  Lesson  2. 

• In  Lesson  3 students  are  asked  to  consider  their  goals  for  completing  this  course.  They  are  given  the 
opportunity  to  reflect  on  past  experience  in  English  language  arts  courses,  successful  or  otherwise.  Help 
your  student  to  set  realistic  goals  and  discuss  ways  these  goals  may  be  achieved.  In  this  lesson  students 
are  asked  to  create  a chart  to  indicate  dates  when  each  module  will  be  completed.  Again,  help  your 
student  to  set  realistic  goals.  Post  a copy  of  the  chart  where  both  of  you  can  monitor  your  student’s 
progress. 

If  your  student  is  having  difficulty  coming  up  with  a realistic  schedule,  have  him  or  her  approach  the  task 
using  the  following  steps: 

step  1:  Make  a Weekly  Plan 

Discuss  with  your  student  the  importance  of  weekly  planning.  Work  with  your  student  to  do  the  following: 

• Keep  track  of  what  your  student  does  in  a typical  week. 

• Plan  the  studies  your  student  can  do  in  a typical  week. 

• Keep  a list  of  what  your  student  must  do  each  day  and  cross  off  each  study  task  as  it  is  completed. 

• Find  your  student’s  own  best  time  to  study. 

• Set  deadlines  and  stick  to  them. 

• Do  not  dwell  on  failures,  but  get  back  on  schedule. 

It  is  not  wise  to  plan  to  use  100  percent  of  the  student’s  time.  Allow  for  possible  interruptions  and  tasks  taking 
longer  than  planned. 
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Step  2:  Make  a Monthly  Plan 

Using  a calendar,  block  off  the  days  that  are  not  available  for  studying.  Count  the  days  that  are  available 
between  the  start  of  the  course  and  the  desired  finishing  date.  Allow  time  for  review.  Count  the  number 
of  sections  or  modules  that  must  be  completed  within  that  time.  Estimate  how  many  days  are  available  to 
complete  each  section  and  each  module. 

step  3:  Make  a Course  Plan 

When  you  and  your  student  have  an  idea  of  how  much  time  is  available  each  day,  week,  and  month,  make  a 
plan  for  completing  the  course. 

In  a classroom  situation,  students  spend  a minimum  of  150  hours  of  classroom  time  on  their  English  Language 
Arts  8 course  work.  Additional  out-of-classroom  time  is  used  for  related  activities  such  as  homework 
assignments,  literature  reading,  research,  and  working  on  reports  and  essays.  As  well,  classroom  students 
are  expected  to  devote  additional  time  to  reviewing  and  studying  for  tests.  This  out-of-classroom  time  can 
significantly  increase  the  number  of  hours  spent  on  a course. 

Each  module  of  this  course  is  designed  to  be  completed  in  approximately  four  to  five  weeks.  Students  should 
expect  to  spend  about  20  to  30  hours  on  each  module.  Most  modules  have  three  sections.  Each  section  should 
take  approximately  one  week  to  complete,  but  additional  time  will  be  needed  to  do  the  Assignment  Booklets. 

Section  2:  Expressing  Yourself 

In  Section  2 students  review  skills  that  are  necessary  for  working  effectively  with  others.  Because  it  is  not 
always  possible  to  share  and  discuss  texts  with  someone  else,  portfolios  and  journals  provide  a means  for 
students  to  express  their  ideas.  This  section  investigates  portfolios  and  journals  as  a way  for  students  to 
respond  personally  to  texts  they  encounter  in  the  course.  (Reminder:  text  refers  not  only  to  print  but  also 
to  oral  and  visual  forms  that  can  be  discussed,  studied,  and  analyzed.) 

• In  Lesson  1 students  are  asked  to  think  about  skills  and  strategies  used  in  working  with  others.  Some 
students  may  have  had  considerable  experience  with  group  work  in  school,  clubs,  teams,  and  church 
groups.  Others  may  have  had  very  little  experience  and  may  need  assistance  to  understand  the 
concepts  taught  in  this  lesson. 

Learning  to  work  with  others  is  an  important  objective  of  the  Program  of  Studies  for  English  Language 
Arts.  Working  in  groups  gives  students  opportunities  to  use  language  that  demonstrates  respect  for 
others,  as  well  as  to  broaden  their  perspectives  by  examining  the  ideas  of  others. 

• The  English  Language  Arts  8 course  is  designed  so  your  student  can  work  independently  much  of  the 
time.  However,  because  group  work  is  an  important  aspect  of  English  language  arts,  your  student  will 
frequently  be  asked  to  work  with  others.  If  your  student  is  being  home-schooled,  a partner  or  group 
may  not  be  readily  available.  Perhaps  you  can  arrange  for  another  student  in  your  area  to  be  your 
student’s  partner.  The  communication  does  not  need  to  be  face-to-face;  your  student  may  be  able  to  use 
the  telephone  or  e-mail.  Alternatively,  you  or  another  family  member  can  be  your  student’s  partner.  Do 
whatever  you  can  to  give  your  student  the  chance  to  work  with  others. 

To  assist  your  student  with  question  2 of  the  assignment,  have  him  or  her  work  with  a partner  or  small 
group  to  role-play  the  situation  of  a group  planning  a field  trip  to  the  Alberta  Provincial  Museum.  After 
practising  the  skills  used  in  group  work,  have  your  student  complete  the  chart  in  the  Assignment 
Booklet. 
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• Lesson  2 discusses  the  purpose  and  creation  of  a portfolio.  The  portfolio  will  give  your  student  the 
opportunity  to  respond  creatively  to  a variety  of  texts  using  a variety  of  formats.  Suggestions  are  given 
throughout  the  course  for  portfolio  items;  however,  your  student  does  not  have  to  limit  himself  or 
herself  to  these  suggestions.  He  or  she  may  come  up  with  his  or  her  own  ideas.  It  is  with  this  in  mind 
that  the  RAFTS  strategy  is  given.  (Incidentally,  this  strategy  can  also  be  used  for  coming  up  with  ideas 
for  writing.)  Students  do  not  need  to  respond  to  every  portfolio  suggestion,  but  neither  should  they 
wait  until  the  Final  Module  Assignment  to  do  one.  Encourage  your  student  to  experiment  with  different 
formats.  Portfolios  give  students  a chance  to  communicate  their  ideas  through  representing. 

Students  are  not  asked  to  create  a portfolio  item  for  Lesson  2 but  they  will  be  required  to  submit  one  as 
part  of  their  Final  Module  Assignment  in  Assignment  Booklet  IB. 

• In  Lesson  3 students  begin  to  write  in  their  journals.  Your  student’s  journal  should  be  a scribbler  or 
notebook  that  is  used  only  for  journal  writing;  questions  from  the  Student  Module  Booklets  should  be 
answered  in  a separate  notebook  or  on  loose-leaf  sheets  stored  in  a binder.  Alternatively,  students  may 
use  a computer  with  a word-processing  program  for  journal  entries.  If  your  student  chooses  to  do  this, 
ensure  that  he  or  she  sets  up  a new  folder  for  journal  entries. 

Journal  entries  should  be  longer  than  just  two  or  three  sentences.  The  questions  asked  in  the  journal 
entries  are  generally  intended  as  guides  or  suggestions  to  help  students  develop  paragraph-type 
responses.  Students  should  use  the  journal  as  a place  to  explore  ideas  and  express  opinions.  As  time 
goes  by,  students  should  increase  their  fluency — that  is,  their  ability  to  express  themselves  in  writing. 
An  indication  of  improved  fluency  is  that  the  student  will  be  able  to  write  longer  journal  entries,  often 
with  more  perceptive  ideas,  in  a relatively  short  amount  of  time — perhaps  15  to  20  minutes. 

Students  are  not  expected  to  respond  to  each  and  every  idea  for  a journal  entry;  there  are  many 
occurring  throughout  the  course,  and  not  all  are  likely  to  appeal  to,  or  interest,  each  student.  Students 
should,  however,  do  at  least  half  of  them. 

In  question  3 of  the  assignment,  students  are  asked  to  select  one  journal  entry  to  edit,  recopy,  and 
submit  for  assessment.  They  may  choose  one  of  the  journal  entries  suggested  in  Section  2 or  the  journal 
entry  given  in  the  Assignment  Booklet.  Because  students  have  the  opportunity  to  revise  and  polish  the 
journal  entries  that  they  submit  for  assessment,  it  is  expected  that  the  entries  will  be  of  high  quality. 
Note  the  assessment  criteria  for  journal  writing  in  the  first  Assignment  Booklet.  Take  some  time  to 
discuss  these  criteria  with  your  student  to  ensure  that  he  or  she  understands  the  expectations  for 
journal  writing  in  this  course.  In  subsequent  modules,  students  will  be  asked  to  select  one  journal  entry 
to  edit,  recopy,  and  submit  for  assessment  as  part  of  their  Final  Module  Assignments. 
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ASSIGNMENT  BOOKLET  1A 


English  Language  Arts  8 

Module  1 : Section  1 Assignment  and  Section  2 Assignment 


Home  Instructor’s  and  Student’s  Comments: 


STUDENT  FILE  NUMBER 

(if  label  is  missing  or  incorrect) 


Date  Submitted: 


a 

■:5; 


Ph 


0 

1 


FOR  SCHOOL  USE  ONLY 


Assigned  Teacher: 


Date  Assignment  Received: 


Grading: 


Teacher’s  Comments 


Teacher’s  Signature 


Home  Instructor:  Keep  this  sheet  when  it  is  returned  to  you  as  a record  of  the  student’s  progress. 


INSTRUCTIONS  FOR  SUBMITTING 
THIS  DISTANCE  LEARNING  ASSIGNMENT  BOOKLET 

When  you  are  registered  for  distanee  learning  courses,  you  are  expected  to  regularly  submit  completed 
assignments  for  correction.  Try  to  submit  each  Assignment  Booklet  as  soon  as  you  complete  it.  Do  not  submit 
more  than  one  Assignment  Booklet  in  one  subject  at  the  same  time.  Before  submitting  your  Assignment  Booklet, 
please  check  the  following: 

• Are  all  the  assignments  completed?  If  not,  explain  why. 

• Has  your  work  been  reread  to  ensure  accuracy  in  spelling  and  details? 

• Is  the  booklet  cover  filled  out  and  the  correct  module  label  attached? 

MAILING 

1 . Do  not  enclose  letters  with  your  Assignment  Booklets.  Send  all  letters  in  a separate  envelope. 

2.  Put  your  Assignment  Booklet  in  an  envelope  and  take  it  to  the  post  office  and  have  it  weighed.  Attach 
sufficient  postage  and  seal  the  envelope. 

FAXING 

1 . Assignment  Booklets  may  be  faxed  to  the  school  with  which  you  are  registered.  Contact  your  teacher  for  the 
appropriate  fax  number. 

2.  All  faxing  costs  are  the  responsibility  of  the  sender. 

E-MAILING 

It  may  be  possible  to  e-mail  your  completed  Assignment  Booklet  to  the  school  with  which  you  are  registered.  You 
also  may  be  required  to  e-mail  some  of  your  assignments.  Contact  your  teacher  for  the  appropriate  e-mail  address. 
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You  may  find  the  following  Internet  sites  useful: 

• Alberta  Education,  http://www.education.gov.ab.ca 

• Learning  Technologies  Branch,  http://www.education.gov.ab.ca/ltb 

• Learning  Resources  Centre,  http://www.lrc.education.gov.ab.ca 


Exploring  the  electronic  information  superhighway  can  be  educational  and  entertaining.  However,  be 
aware  that  these  computer  networks  are  not  censored.  Students  may  unintentionally  or  purposely  find 
articles  on  the  Internet  that  may  be  offensive  or  inappropriate.  As  w^ell,  the  sources  of  information 
arc  not  always  cited  and  the  content  may  not  be  accurate.  Therefore,  students  may  wish  to  confirm 
facts  with  a second  source. 


Copyright  © 2005,  Alberta  Education.  This  resource  is  owned  by  the  Crown  in  Right  of  Alberta,  as  represented  by  the  Minister  of 
Education,  Alberta  Education,  1 01 55  - 102  Street,  Edmonton,  Alberta,  Canada  T5J  4L5.  All  rights  rcserv'cd. 

This  courseware  was  developed  by  or  for  Alberta  Education.  Third-party  content  has  been  identified  by  a © symbol  and'or  a credit  to  the 
source  and  must  be  used  as  is.  This  courseware  may  be  reproduced  in  any  form,  including  photocopying,  without  the  w'rittcn  permission 
of  Alberta  Education.  Changes  can  be  made  only  to  content  owned  by  Alberta  Education.  For  more  detailed  information,  refer  to  the 
Terms  of  Use  Agreement.  Every  effort  has  been  made  to  acknowledge  the  original  source  and  to  comply  with  Canadian  copyright  law'.  If 
cases  are  identified  w'here  this  effort  has  been  unsuccessful,  please  notify  Alberta  Education  so  corrective  action  can  be  taken. 

THIS  COURSEWARK  IS  NOT  SUBJECT  TO  THE  TERMS  OF  A LICENCE  FROM  A COLLECTIV  E OR 
LICENSING  BODY,  SUCH  AS  ACCESS  COPYRIGHT. 
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ASSIGNMENT  BOOKLET  1A 
ENGLISH  LANGUAGE  ARTS  8:  MODULE  1 
SECTION  1 ASSIGNMENT  AND  SECTION  2 ASSIGNMENT 

This  Assignment  Booklet  is  worth  60  marks  out  of  the  total  115  marks  for  the 
assignments  in  Module  1.  The  value  of  each  assignment  and  each  question  is  stated  in 
the  left  margin. 

Read  all  parts  of  your  assignment  carefully  and  record  your  answers  in  the  appropriate 
places.  If  you  have  difficulty  with  an  assignment,  go  back  to  your  Student  Module 
Booklet  and  review  the  appropriate  lesson.  Be  sure  to  proofread  your  answers  carefully 
before  submitting  your  Assignment  Booklet. 

You  can  use  a computer  and  word-processing  program  for  many  of  these  assignments. 
If  you  use  a computer,  be  sure  you  attach  a printed  copy  that  has  been  proofread  and  is 
readable.  Include  your  name,  course  name,  and  assignment  number  on  each  page. 


Section  1 Assignment;  Getting  Started 

1.  In  Lesson  1 you  began  familiarizing  yourself  with  this  course.  Your  first  assignment 
is  to  introduce  yourself  to  your  teacher.  Write  a paragraph  in  the  space  provided  on 
the  following  page.  Use  the  following  questions  as  a guide: 

• Who  are  you? 

• What  things  are  important  to  you? 

• What  do  you  like  most  about  yourself? 

• What  are  your  dreams  and  goals? 

Remember,  an  effective  paragraph  links  ideas  together  using  transitions. 


Assessment  Criteria  for  Question  1 

Ideas  and  Impressions 

• The  ideas  are  thoughtful  and  clear. 

• Supporting  details  are  appropriate  and  relevant. 

3 marks 

Writing  Skills 

• The  language  has  been  edited  to  eliminate  errors  in  spelling, 
punctuation,  capitalization,  and  sentence  structure. 

2 marks 
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2.  The  beginning  pages  of  Module  1 contain  a great  deal  of  information  about  the 
features  and  format  of  this  course.  Reread  those  pages,  starting  with  the  Welcome 
page  and  ending  on  page  11.  Then  answer  the  following  questions  in  complete 
sentences. 

a.  How  many  modules  are  there  in  this  course? 


b.  In  addition  to  the  Student  Module  Booklets  and  the  Assignment  Booklets,  what 
other  resources  will  you  need  for  this  course? 


c.  In  which  section  of  Module  1 will  you  learn  about  journals  and  portfolios? 


d.  In  which  section  and  lesson  of  Module  1 will  you  choose  and  research  a topic? 
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e.  How  are  you  alerted  to  new  terms  that  are  defined  in  the  glossary? 


f.  How  will  your  mark  in  Module  1 be  determined? 


When  you  have  completed  question  2,  continue  where  you  left  off  on  page  18 
in  the  Student  Module  Booklet. 

3.  Use  the  table  of  contents  in  both  Crossroads  8 and  the  English  Language  Arts 
Handbook  to  answer  the  following  questions.  Answer  in  complete  sentences. 


a.  Name  the  unit  in  Crossroads  8 that  will  most  likely  examine  the  tools  and 
technologies  around  us. 


b.  Name  the  unit  in  Crossroads  8 that  will  most  likely  explore  the  topic  personal 
identity. 
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c.  In  which  section  of  the  English  Language  Arts  Handbook  will  you  find 
information  on  improving  your  writing  style? 


d.  In  which  section  of  the  English  Language  Arts  Handbook  will  you  find 
information  on  the  elements  of  a story? 


V 


© 


4.  Using  the  index  in  the  English  Language  Arts  Handbook,  record  the  pages  on  which 
you  can  find  information  on  the  following  topics: 

a.  reading  purpose: 

b.  cartoons: 

c.  freewriting: 

d.  quotation  marks: 


5.  Cross  out  the  words  below  that  would  not  be  included  on  a dictionary  page  headed 
by  the  guide  words  bank  and  bar. 


bare 

banker 

barb 

bank 

bantam 

bankrupt 

barrel 

bale 

banner 

banquet 

band 

bark 

banish 

banjo 

baptize 

banter 

English  Language  Arts  8:  Module  1 


6 


Assignment  Booklet  1A 


6.  Use  this  page,  reprinted  from  the  Gage  Canadian  Dictionary,  to  answer  the 
questions  that  come  after. 


spatial  1404  spec. 


spa*tial  [Spei/al]  adj.  1 of  or  having  to  do  with  space. 

2 existing  in  space.  3 occupying  or  taking  up  space.  <<  Lspatium 
space)  — ,spa»ti'alM*ty  [.spei/i'aeliti],  n. 

spa*tiai*ly  ('spei/ali]  adv.  in  spatial  respects;  so  far  as  space  is 
concerned;  in  space. 

spa»tio-tem»po*ral  I'spei/ou  ‘umparal]  adj.  1 of  or  existing 
or  occurring  in  both  space  and  time.  2 referring  to  the 
SP.^CE-TIME  CONTINUUM.  Also,  spatiotemporal.  <<  Lspatium 
space  + E temporal)  — 'spa*tio-*tera»poTal*ly,  adn 
spat»ter  ['spaetar]  v.,  n.  —v.  1 scatter  or  dash  in  drops  or 
particles:  to  spatter  mud.  2 fall  in  drops  or  particles:  Rain  spatters 
on  the  sidewalk.  3 strike  in  a shower;  strike  in  a number  of 
places:  Bullets  spattered  the  wall.  4 splash  or  spot  with  mud, 
paint,  etc.  5 stain  with  slander,  disgrace,  etc. 

—n.  1 a spattering:  a spatter  of  liaiL  2 the  sound  of  spattering. 

3 a splash  or  .spot.  <Cf.  Du.  or  LG  spatten  splash;  akin  to 
Flemish  spatteren  spatter) 

spat*ter*dash  ['spjetar.dae/j  n.  a high  leather  legging  worn 
especially  in  the  18th  century  as  protection  from  mud  when 
riding,  etc. 

spat»ter*dock  {‘spaetar.dDk]  n.  any  of  several  water  lilies 
(genus  Nuphar),  especially  a common,  yellow  species  {N. 
advenum)  of  E North  America.  (<  obs.  spUitterdock  < splatter  + 
dock') 

$pat*u*la  ['spaet/3b|  n.  a tool  with  a broad,  flat,  flexible 
blade,  used  in  cooking  and  baking,  for  mixing  drugs,  for 
spreading  paints,  etc.  (<  h spatula,  dim.  of  spatha  flat  blade 
< Gk.  spathe) 

spat*U*iate  (‘spaet/nlit]  or  ['spaet/a.leit]  adj.  1 shaped  like  a 
spatula;  rounded  somewhat  like  a .spoon.  2 Botany,  having  a 
broad,  rounded  end  and  a narrow  base:  a spatulaie  leaf.  3 wide 
at  the  tips:  spatulate  fingers. 

spav»in  ['spaevon]  n.  a disease  of  horses  in  which  a bony 
swelling  forms  at  the  hock,  causing  lameness.  (ME  < OF 
espavain,  probably  < Gmc.)  — ‘spav»lned,  adj. 
spawn  [spun]  n.,  V.  —n.  1 the  eggs  of  fish,  frogs,  shellfish,  etc. 

2 young  fish,  frogs,  etc.  when  newly  hatched  from  such  eggs. 

3 (med especially  of  something  or  someone  unde.sirahle) 

a offspring,  especially  a large  number  of  offspring,  b a product; 
result.  4 the  mass  of  white,  threadlike  fibres  from  which  fungi 
grow;  mycelium,  especially  as  prepared  for  grow'ing  mushrooms. 
—V.  1 of  fish,  etc.,  produce  or  deposit  (eggsp  Salmon  spawn  in 
the  rivers  of  British  Columbia.  2 give  birth  to;  bring  forth  {usually 
something  undesirable)  in  great  quantitv:  The  comedian  spent  ten 
minutes  spawning  poor  jol^s.  (Mt  < O’?  espandre  < L expandere 
spread  out.  Doublet  of  expand.)  — 'spawn»er, «. 
spay  [spei]  V.  remove  the  ovaries,  or  in  some  cases  the  ovaries 
and  uterus,  of  (a  female  animal).  (ME  < AF  espeir,  ult.  < OF 
espee  sword  < L spatha.  See  spade^.) 

SPCA  or  S.P.C.A.  Society  for  the  Prevention  of  Cruelty  to 
Animals. 

speak  [spik]  V.  spoke  or  (archaic)  spake,  spok*en  or  (archaic) 
spoke,  speak*  ing.  1 say  words;  talk;/!  cat  cannot  .speak.  Speak 
distinctly.  2 converse  or  consult:  They  spoke  together  for  over  an 
hour.  3 say;  utter:  She  didn  7 speak  a word  the  whole  time  we  were 
there.  4 give  a speech  or  lecture:  Who  is  going  to  speak  at  the 
forum?  She  spoke  to  them  about  law  reform.  5 tell;  express,  make 
known:  Speak  the  truth.  6 use  or  know  how  to  use  in  speaking,  as 
a language:  / couldn’t  understand  what  they  said  because  they  were 
speaking  Gaelic.  Do  you  speak  Swedish?  7 express  (an  idea, 
feeling,  etc.);  communicate:  Their  eyes  .spoke.  His  expression  spoke 
deep  .sorrow.  8 make  a pica,  request,  application,  reservation,  etc. 
{used  with  for):  to  speak  for  seats  ahead  of  time.  9 serve  as 
spokesperson;  represent  (used  with  for):  She  spoke  for  us  all. 

10  make  a statement  or  mention  (used  with  of,  about,  etc  ):  They 
spoke  of  renovating  their  house.  11  give  forth  a characteristic 
sound:  The  cannon  spoke.  12  be  an  indication  or  evidence:  His 
clothing  speaks  of  wealth,  ft  wai  an  un.selfish  action  that  spoke  well 
for  her.  13  of  dogs,  bark  when  told:  Speak  for  the  biscuit,  Dusty! 

14  Archaic,  show  to  be;  characterize  as;  His  conduct  speaks  him 
honourable. 

so  to  speak,  to  speak  m such  a manner. 

speak  for  Itself,  be  self-evident  or  self-explanatory. 

speak  out  or  up,  a speak  loudly  and  clearly,  b speak  freely  and 

without  rcslraini:  They  were  all  too  frightened  to  .speak  out. 

speak  volume.s.  See  voi.U.ME. 

speak  well  for,  be  evidence  for  or  in  favour  of. 

to  speak  of,  of  any  significance  (used  with  negatives  and 

interrogatives):  I have  no  complaints  to  speak  of  (OE  specan) 


i»"ivn.  Speak,  TALK  = say  or  use  words,  iipeak,  somewhat  more  formal, 
emphasizes  the  uttering  of  clear  and  distinct  speech  sounds  and  the 
saying  of  words,  and  usually  suggests  that  there  is  a definite  hearer  or 
audience  and  that  the  sounds  and  words  are  logically  or  grammatically 
connecied;  Profes.sor  Randolph  will  speak  on  nuclear  energy.  Talk 
emphasizes  using  words  interactively,  in  conversation,  but  often  suggests 
more  or  less  meaningless  continued  speaking,  or  the  basic  facility  of 
uttering  words,  whether  in  connected  discourse  or  not:  Some  people  are 
always  talking.  Ashley  was  already  talking  at  15  months  of  age.  Also,  speak 
may  take  a direct  object;  Ulk  docs  so  only  in  very  informal  usage  or  in 
certain  fixed  expressions:  Do  you  speak  French?  Don 't  speak  a word.  Don  7 
talk  nonsense! 

speak«eas*y  ('spik,izi|/i., /?/.  -eas*ies.  £.Tp.  U.S.  Slang,  during 
Ihc  era  of  prohibition,  a place  where  alcoholic  liquors  were  sold 
contrary  to  law. 

speak*er  [‘spikar]  n.  l a person  who  speaks,  especially  one 
who  speaks  before  an  audience:  Gur  next  speaker  is  Professor 
Chapman.  2 a person  who  speaks  on  behalf  of  others; 
spokesman  or  spokeswoman.  3 Speaker,  a person  who  presides 
over  an  assembly;  the  Speaker  of  the  House  of  Commons. 

4  loudspeaker. 

Speaker  of  the  House  I m Canada  and  the  United 
Kingdom,  the  presiding  officer  of  the  House  of  Commons.  2 in 
the  United  Stales,  the  presiding  officer  of  the  House  of 
Representatives. 

speak*er*phone  [’spikpr.foun]  n.  l a telephone  equipped 
with  microphone  and  loudspeaker,  so  that  no  handpiece  is 
needed  and  more  than  one  person  can  participate  in  the  call.  2 a 
special  function  on  a telephone  activating  or  oeactivating  this 
equipment:  When  the  conversation  became  more  intimate,  he 
switched  off  the  speakerphone. 

speak>er*ship  [‘spikar  Jip]  n.  the  position  of  presiding 
officer. 

speak*ing  {'spikiq]  n.,  adj.,  V.  —n.  the  act,  utterance,  or 
discourse  of  a person  who  speaks. 

—adj.  1 that  speaks  or  seems  to  speak;  giving  information  as  if 
by  speech;  eiqjressive:  a speaking  example  of  a thing  speaking 
eyes.  2 used  in,  suited  to,  or  involving  speech:  a speaking  pan  in 
a play.  3 permitting  conversation:  on  speaking  terms,  a speaking 
acquaintance  with  a person,  within  speaking  distance.  4 lifelike:  a 
speaking  likeness. 

—V.  ppr.  of  SPEAK. 

Speaking  in  tongues  a phenomenon  reported  in  the  New 
Testament  and  still  today,  in  which  a person  in  a religious  ecstasy 
utters  sounds  which  may  or  may  not  be  those  of  another 
language  unknown  to  the  speaker  and  which  are  believed  to  be 
inspired  by  God;  glossolalia. 

speaking  tube  a device  used  to  convey  the  voice  over  a 
limited  distance,  as  within  a house  or  ship, 
spear'  [spirln.,  V.  —n.  1 a weapon  having  a long  shaft  and  a 
sharp-pointed  head.  2 an  instrument  having  a similar  form  but 
forked  at  one  end,  used  especially  for  catching  fish. 

—V.  1 pierce  with  a spear;  to  .spear  a fish.  2 pierce  or  stab  with 
anything  sharp.  3 Hockey,  check  (an  opponent)  illegally  by 
stabbing  with  the  point  of  the  stick  blade.  4 Football,  block  (an 
opponent)  with  the  helmet  instead  of  with  the  body.  (OE  spere) 

— ‘spear*er,  n. 

spear’  [spir]  v.  —n.  a sprout  or  shoot  of  a plant;  a spear  of 
grass. 

—V.  sprout  or  shoot  into  a long  stem.  (var.  of  spire';  influenced  by 
spear') 

spear  grass  Cdn.  any  of  a number  of  grasses  of  the  genus 
Stipa  having  lance-shaped  leaves  and  sharp-pointed,  bearded 
fruits  capable  of  piercing  skin  or  flesh. 

spear*head  ['spir.hEd]  n.,  v.  — n.  l the  sharp-pointed  striking 
end  of  a spear.  2 tne  part,  person,  or  group  that  comes  first  in 
an  attack,  undertaking,  etc.:  She  was  the  spearhead  of  the  project 
to  make  the  park  here. 

—y.  go  first  in  (an  attack,  undertaking,  etc.);  Tanks  spearheaded 
the  army’s  advance. 

Spear*man  ('spirman]  n.,  pi.  -men.  a soldier  armed  with  a 
spear. 

spear»mint  I’tmir.mmt]  n.  a European  mint  (Mentha  spicata) 
widely  cultivated  for  its  aromatic  leaves,  which  yield  an  oil  used 
for  flavouring.  (<  speari  -I-  mint';  from  the  shape  of  the 
inflorescence) 

spear  side  the  paternal  side  or  branch  of  a family.  Compare 
DISTAFF  SIDE. 

spec  [sp£k|n.  Informal.  1 Usually,  specs,  p/.  specifications. 

2 specs,  pi.  spectacles,  eyeglasses.  3 speculation  (defs.  3,  4). 
on  spec,  in  the  hope  but  with  no  assurance  of  making  a profit, 
spec.  1 special.  2 specification.  3 speculation.  1 
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a.  Neither  of  the  following  words  is  listed  as  a separate  entry.  Indicate  the  related 
word  you  would  look  under  to  find  information  about  each  of  these  words: 

• spatiality: 

• spavined: 

b.  Circle  the  correct  form  for  each  of  the  following: 

• speakerphone  • speakerphone  • speaker-phone 

• spear  grass  • speargrass  • Spear  Grass 

• spatio-temporal  • spatiotemporal 

• speaker  of  the  house  • Speaker-of-the-House  • Speaker  of  the  House 

c.  Indicate  the  part  of  speech  given  for  each  of  the  following: 

• spatulate: 

• spatiality: 

• spatially: 

• spay: 

When  you  have  completed  question  6,  continue  where  you  left  off  on  page  26 
in  the  Student  Module  Booklet. 

7.  In  Lesson  3 you  reflected  on  your  skills  as  a communicator.  Review  your  responses 
to  question  1 on  page  30  in  your  Student  Module  Booklet.  Then  answer  the 
questions  that  follow,  using  complete  sentences. 

a.  Which  ways  of  communicating  do  you  do  best? 
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b.  In  which  areas  of  English  language  arts  do  you  need  to  improve? 


c.  Think  about  a communication  skill  that  you  would  like  to  improve.  Describe 
one  thing  that  you  could  do  to  improve  that  skill.  Be  specific. 


8.  In  Lesson  3 you  decided  on  dates  for  completing  each  module.  Review  the  schedule 
that  you  created.  Try  to  think  of  any  occasions  that  might  affect  your  schedule,  such 
as  sports  tournaments,  holidays,  and  so  on.  If  things  like  this  are  going  to  take  up 
some  of  your  time  while  you  are  supposed  to  be  working  on  a module,  give  yourself 
some  extra  time  to  do  your  work.  As  well,  give  yourself  an  extra  day  or  two  for  each 
module  to  allow  for  unexpected  things,  such  as  illness,  that  might  put  you  behind 
schedule. 

Now,  in  the  chart  that  follows,  fill  in  the  dates  when  you  plan  to  have  each  module 
completed  and  ready  to  submit  for  marking. 


Module 

Target  Date  for 
Completion 

Module 

Target  Date  for 
Completion 

1 

5 

2 

6 

3 

7 

4 

When  you  have  completed  question  8,  continue  where  you  left  off  on  page  33 
in  the  Student  Module  Booklet. 
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Section  2 Assignment:  Expressing  Yourself 

1.  In  Lesson  1 you  focused  on  how  to  work  successfully  in  a group.  Think  about  your 
past  experiences  working  in  groups: 

• What  kinds  of  groups  have  you  worked  in  before? 

• What  roles  have  you  filled  in  previous  group  work? 

• What  skills  did  you  use?  What  were  you  good  or  not  so  good  at? 

• How  do  you  feel  about  the  prospect  of  group  work  in  this  course?  Are  you 
excited,  annoyed,  or  apprehensive?  Why  do  you  feel  this  way? 

Write  a paragraph  about  your  reflections  on  working  in  groups. 


Assessment  Criteria  for  Question  1 

Thought  and  Support 

• These  experiences  have  been  thoughtfully  considered. 

• A sincere  effort  has  been  made  to  assess  experiences. 

• Strengths  and  weaknesses  have  been  discussed  insightfully. 

3 marks 

Writing  Skills 

• The  language  has  been  edited  to  eliminate  errors  in  spelling, 
punctuation,  capitalization,  and  sentence  structure. 

2 marks 
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2.  In  Lesson  1 you  reviewed  skills  that  are  necessary  for  working  effectively  with 
others.  The  following  chart  lists  many  of  the  skills  that  you  will  need  to  use  when 
you  work  in  a group. 

Imagine  that  you  are  part  of  a group  that  is  planning  a field  trip  to  the  Alberta 
Provincial  Museum.  Complete  the  second  column  of  the  chart  by  giving  examples 
of  words  that  you  could  use  to  demonstrate  the  skill  during  the  planning  meeting. 
The  first  one  has  been  done  for  you  as  an  example. 


Skills  Used  111  Croup  Work  . 

1^' 

• Agree  with  and  support  others. 

“I  like  that  idea,  Toby.  I’d  be  willing  to 
help  you  with  that.” 

• Disagree  politely. 

• Encourage  others  to  participate. 

• Recognize  other  people’s  contributions. 

• Contribute  without  taking  over. 

• Be  sensitive  to  other  people’s  feelings. 

When  you  have  completed  question  2,  continue  where  you  left  off  on  page  43 
in  the  Student  Module  Booklet 
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3.  In  Lesson  3 you  discovered  (or  reviewed)  how  to  write  journal  entries  as  personal 
responses  to  ideas  that  you  encounter  in  the  course  materials  or  in  literature.  To 
demonstrate  to  your  teacher  that  you  understand  how  to  handle  the  journal  writing 
in  this  course,  do  either  question  a.  or  question  b. 

a.  In  Lesson  3 you  had  two  journal-writing  opportunities  (Journal  Entry  lA  and 
Journal  Entry  IB).  Polish  and  rewrite  one  of  the  journal  entries  that  you  wrote 
for  this  section.  Use  the  space  provided  on  the  following  page. 

b.  Use  the  ideas  in  Journal  Entry  lAB  to  write  a journal  entry.  Write  your  initial 
entry  in  your  journal.  Then  polish  and  rewrite  that  entry  in  the  space  provided 
on  the  following  page. 

journal  Entry  1AB 

Think  about  a challenge  you  have  faced.  Write  a journal  entry  about  this 
challenge.  Here  are  some  questions  to  help  you: 

• Why  was  this  a challenge? 

• Were  you  excited  by  this  challenge? 

• Were  you  frightened  by  this  challenge? 

w.  . »: 

• Did  you  face  this  challenge  alone? 

• What  help  or  resources  were  available  to  help  you  meet  this  challenge? 

• Were  you  successful  in  meeting  this  challenge?  If  so,  how  did  it  make 
you  feel? 


Review  the  Journal  Assessment  Criteria  before  you  rewrite  your  polished  copy. 


Journal  Assessment  Criteria 

Ideas  and  Impressions 

• The  ideas  are  thoughtful  and  clear. 

• Supporting  details  are  appropriate  and  relevant. 

• The  writer’s  purpose  is  self-evident. 

3 marks 

Writing  Skills 

• Word  choices  and  sentence  structure  are  effective. 

• The  writing  has  been  edited  to  eliminate  errors  in  spelling, 
grammar,  capitalization,  and  punctuation. 

2 marks 
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Journal  Entry 


When  you  have  completed  question  3,  continue  where  you  left  off  on  page  56 
in  the  Student  Module  Booklet. 


Submit  Assignment  Booklet  1 A for  assessment. 


ASSIGNMENT  BOOKLET  DECLARATIONS 


The  school  you  are  registered  with  may  require  you  to  submit  this  signed  form  with  your  Assignment  Booklet. 

The  Student’s  Declaration  is  to  be  signed  by  the  student.  If  the  student  is  under  16,  the  Supervisor’s  Declaration 
may  need  to  be  signed  by  the  supervisor,  who  is  usually  a home  instructor,  teacher,  or  home-schooling 
coordinator.  Failure  to  complete  this  page  may  invalidate  the  assignment  results.  Please  contact  your  school  and 
ask  if  this  completed  form  is  required. 


STUDENT’S  DECLARATION 

• I have  followed  the  instructions  outlined  in  the  Student  Module  Booklet. 

• I have  completed  the  activities  to  prepare  myself  for  the  assignments  in  this  Assignment  Booklet. 

• I completed  the  assignments  in  this  Assignment  Booklet  by  myself. 


Student’s  Signature 


SUPERVISOR’S  DECLARATION 

I hereby  certify  that  I have  supervised  the  learning  activities  completed  by 

Student’s  Name 

I also  certify  that  to  the  best  of  my  knowledge  the  assignments  in  this  Assignment  Booklet  were  completed 
independently  by  this  student. 


Supervisor’s  Signature 


If  you,  the  student  or  supervisor,  have  any  comments  or  observations  regarding  this  module,  write  them  in  the 
following  space. 


* ▼'T':  ^ 


